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Vor. I. No. 3.

January 12, 1913.

Price Ten Cents,

WAS T CURIOSITY LARGELY?

Our first issue made a remarkable
record—it paid for ilsell and had a
balance left over of $1.85, together
with a number of unsold copies, some
ol which may yet be sold. Are you
going to keep a complete file of this
paper. from the very first issue? Then
make sure that you have a copy of
these early issues; they will be very
gcarce a little later,

It is certainly gratitying to us
all to have the first number of Ifurd
Hall Folls so generously welcomed; so
tar, very good: DBut the real test will
come on the sgecond, and third, and
fourth issues. Was it curiosity that
led a good many to buy that first num-
ber and is that curiosity now satified?
Or on the other hand, are there a good
many who did not see the first copy,
4nd perhaps did not know about if;
who will be eager to buy one ‘as soon
as the matter is brought to their atten-
tion? Our success hangs on the answer
to these two questions. You can help
answer the second one by calling the
attention of your friends and neigh-
bors among the Ford Hall folks to the
fact that a weekly paper is' being pub-
lished. !

Subsdriptions are coming .in from
various directions, That is a healihy
sign.  What about getting in touch
with those hundreds of people who
want to come to Ford Hall but who
cannot brave the crowds or wait in
line? Scores of them would be glad
to subscribe if they knew what we are
doing. Can’t you reach some of them
and tell them about it?

Surely those who heard Mrs, Spen-
cer will want the copy of her ad-
dress herein contained and many who
missed hearing her will be eager to
get a copy, too. It was different from

anything we have ever had before and
wag immensgely appreciated,

Young London, our buginess man-
ager, is taking lhold of the work in
splendid tashion. Help him on every
chance you get.

oo

NEXT WEEK’S SPEAKER.

We shall have a red-letter night next
Suunday for then Dr, Yamei Kin of
China addresses us on “The Awaken-
ing of China,” with particular refer-
ence, we may assume, to the extraor-
dinary. Women-Movement that is now
so strong there, Dr, Kin ig a fount
of first-hand information concerning
every phase ot life in this new Re-
public of the east, )

THE PRAYER.

(I’rl"(-w]ing Ares, Npencer’s Address,)

We give thanks for the capacity and
the desire to learn with which Thou
hast endowed us. We rejoice in the
blessings that the Public School has
brought into our lives, We pray for
an open mind and an attentive spirvit
that we may learn each day the les-
sons of life that Thou wouldst teach
us., Help us to cherish our public
school system, to guard it against
every danger that threatens, and to
welcome every change that will make
it a more eficient servant of all the
people,

It is with glad hearts that we recog-
nize that this great function of giving
a fundamental education to all the
people rests upon the divine princi-
ple of requiring from every citizen ac-
cording to his ability and giving to
every child according to its need. With
such a gloricus foundation on which fo
build, help us to go on in the same
spirit, not resting content until every
child graduating from our public
schools has received the best equip-
ment for a life and for a living that it
was possible for that child to receive.
Amen,
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ARE OUR PUBLIC SCHOOLS DEM-
OCRATIC?

(Address of  Mes, Annn Garlin Spencer
at the 1foed 1ntb Meetings,
Jnnuary 5, 1913)

Mr. Chalrman and Friends: 1 thought
when Mr. Coleman was going to name
the institutiong from which he took his
direction for these Iford Hall meetings
that he would name our own Cooper
Union in New York; but he did not so
I will say that I sometimes tell our
Cooper Unlon friends, whom 1 have
the pleasure of meeting every winter
and gometimes more than once, that
they have a Cooper Union in Boston.
When T~say that the Cooper Union peo-
ple all feel very happy beecause they
think their Cooper Union is about the
best thing there is,

T have been asked by your director
and leader to speak tonight on the sub-
ject of the public school and I venture
to put my title in the form of a ques-

" tion—"“lg the public school of America

democratic?”

We must begin our digeussion with
reminding oursclves that every special
era in hiuman development has had its
own appropriate form of education,
Whenever a set of people in savage
life, or in civilized life have set about
ingtrueting youth they have lried to
realize and to perpetuate the ideals
they have accepled. Tvery era has
sought to express itself and perpetuate
itself in the education of youth. You
know the great example of many
churchies who have said “Give us the
children until they arve ten or twelve
vears of age and we will know that our
church will remain permanent.”

We have today what we call a new
education and it is new in its percep-
tion of what education should be; and
in go far ag it is new it is democratic
and our object tonight will be to see
whether we realize the ideals of this
new education, There are five points
that I think we must discuss together
—five pointg of the most profound
change in educational coneceptions and
ideals which mark this which we have
properly called the new education. .

The first ig the change in the ideal
of what we wish to accomplish by edu-
cation. All the old civilizations wished
to perpetuate themselves by repetition,
They selected certain things in life,
certain characters, certain situations,
certain sets of circumstances and set
them up as if a barvier to keep back
change, You have had a very radical
and fine illustration in the opening ad-
dress on the new way of creating mu-

sleal expression from all the people
that shows the great, almost incal-

culable distance we have moved from

that old idea that eduacation is a copy
of the past. We had something intro-
duced into our thinking less than a
hundred years ago that changed that
idea—we began to understand {(hat
mankind is not a static, but a dynamic
in its lite—that we are not o conceive
one generation as copying the preceed-
ing but as being superior to the pre-
ceeding, doing something new, some-
thing for its own sgpiritual advance-
ment; and so the old idea of copying
even the best of the men and women
that ever lived has given place to thede-
velopment of independent and individ-
ual power, We are making mistakes
in our administration of it and some
very crude mistakes and some very

foolish mistakes, and we are sometimes,

gelting an atmosphere in which the
child thinks today something far dif-
ferent than does his father and mother
and that it must be better because it is
different. Moveover, we are not yet
over the first awkwardness of a begin-
ning in a new field. But we have come
to feel that this idealism in education,
this idealism of progress rather than of
copy of the past is particularly the

ideal for us and it is true that it be-#'

longs to our era and our civilization in
a peculiar gense, To be sure Aristotle,
that most modern mind of antiquity,
anticipated our idealism in education
when he said, “BEvery human mind
craves truth, and the mind grows as
the body grows by having suitable
nourishment and not by being placed
upon the rack.” But then Aristotle
talked to a world in which it was still
believed that you must spiritually
super-impose upon youth an absolute
model, and that education meant learn-
ing to copy and to copy accurately.

Then again we have had an incalcu-
lable change in our educational ideals
and in the scope of education and of
the educational system. All the educa-
tions of the past were class education—
the formal schooling was, until very
Intely, reserved only for those people
on' the top of life's opportunity who
had leigsure and chance, who were the
favored, as we say, of fortune; but now
we have entered upon a new era and
we call it Democracy. What doeg De-
mocracy mean in the educational field?
1t means that every huwman being is a
potential citizen and therefore it is fair
that every human being should have
an adequate education.
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But we have so changed in our con-
ception of what education should be
in scope lhat the old kind of educa-
tional function has entirely gone by.
I remember not so very long ago,
however, hearing a man who was up-
on a public platform on an educational
{opic say the important thing in edu-
catton is how we ghall train the lead-
ers of the race and then a voice from
the rewr spoke up and said, “How do
we know who are going to be the lead-
ers ol the race?’ (Applause.) The
reverend gentleman had no reply but
somebody else on the platform said:
“Liberation of power in the mass to
develop every human being into a
personality will show usg and that is
tho only thing that will show wus”
(Applause,) So, so far as our ideal
of education Is concerned, in ilg scope
it ig democratic. Thus we have had
a tremendous change in our educa-
tional ideals leading to n great change
in our educational practice,

The conteni of education, too, has
been Immeasurably enlarged. Look
up the college catlalognes of 100 or
150 years ago and see how few were
the subjecls supposed to comprige lib-
eral eulture., Now take up one of our
recent college catalogues or even our
high school year-books and see how
almost infinitely enlurged is the ares
of human knowledge., TFor that we
are indebted to that great iconoclust
and eye-opencr, Modern Science, that
ghiows us (hiat it is not enough to
know whal some people thought and
put in a book about certain subjects,
but that we must kuow what kind of
a universe we are living in and the
relation of things below us. What
can be done by the projection of edu-
cation into what were unknown fields
even a bhundred vears ago is 8o stu-
pendous that we are ahmost paralyzed.
And that affects our public school in
a remarkable and offen in a tragile
manner, -

We shall speak a little later of the
methods of our schools, but T must
say this to you; that we have had
pressing upon us from the Xkindey-
garten through lhe elementary school
a wholly new scope and breadth of
education and have had presgsing down
to the high school another great con-
gerie of studies that seem to be abso-
tutely necessary for the student to
know sgomething about; and in the
elementary school the two things have
come together like a4 lumberman’s jam.
Something hag got to give way, we
cannot have a shorter school day,

more vacations and more holidays,
and longer summer vacations; wg
cannot keep on culling off at every
end our time of study and then pour
in an infinitely increased content of
education. The teachers are getting
nervous prostration by wholesale try-
ing to do the impossible—puiting a
gallon into a pint; and the children
are following, too, in their wild rush
for knowledge—as was fully illus-
frated by the little girls abrupt change
from Sabbath evening peace to Mon-
day morning hurry (referring to the
demonstration of musical composition
by children given earlier in the eve-
nings). In the midst of it all we are
canght in this widening content of
education, and in the effort to apply it
not only to people whose ancestors
browsed around in a library, but to
those whose ancestors never had any
formal schooling; and in our effort to
apply thig multiplied form of content
to all the people with all the historic
hackgrounds that are mixed in our
great population we are struggling
with that which absolutely reguires
the next change and that is a change
in method. We have achieved a won-
derful change in method in some re-
spects, We have found that if you ave
going to develop individual power and
improve the generations by eonscious
allort as they march along; if you are
going to take wilhin your scope of
education all faeculties and gualities
and counditions and sortg of human
beings; i you are going lo iucrease
your content beyond 1the wildest
dreams of any educator of the Bigh-
teently Century, then you must have a
different method. You can not simply
set children {o repeat and memorize,
to do the mere Lthings that mean the
saying over and over and over again
of somelhing eunough to make it so
that it cannot be forgotien, but we
have gol to have something that at
tracts the attention and holds the
power of acquisition immediately, and
50 we have come into an era of demon-
stration. We have pushed the labor-
atory from the post-graduate course
in the university down into the ale-
mentary school and we are pushing it
move and more, and now somebody
says that we ave going to get (I be-
lieve it is My, Edison) our education
quick, on the run, by the moving pic-
ture that is going to pour into us as
we stop for a minute belween sand-
wiches all that we need to know.
Well, we may laugh if we will, but
somehow we have got {o grip the at-

st i i
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tention of the child more quickly than
the old content of edncation required
—iwe have got to hold more vital rela-
tionship with {hat system to keep the
child's attention. The melhod must
be one of demonstration—every child
must know that he knows. We can-
not trust in this enormous business of
education te any sort of acceptance
and tradition,

When only a few people at lhe top
of life received formal schooling;
when tt was not considered necessary
for manual workers to read and write;
when all the commonwealth of thought
was shut away for the benefit of a
select few; then education might be
a matter of home provision or of
church supervision; but the fact that
it has becone so enormously extended
in its scope of content emphasizes the
fact that no institution is slrong
enough, and religious enough, and able
enough to reach all the people except
the State. So the State is standardiz-
ing education as well as providing it.
I have no brief for the public school
against the private school, but 1 be-
lieve the private school is valuable
almost entirely as a place to try out
improvements in education. There
are certain things so delicate and dif-
ficult and expensive in working out
these problems of education that we
cannot ask the taxpayer to understand
in the first place that they are necoes-
sary, and in the second place consent
to the expense involved; and so pri-
vate schools may be great experiment
stations in education, I am sorry to
say they are not all that. They some-
times are very backward, making lit-
{le eddies in social progress—ihey
keep people feeling they are Dbeller
tlian other people when they are not;
but they may be of great help in as-
sisting our public education, under-
standing that their limit is {o show
the State how to do it

Now, let us go over our points again
and see if they are really as demo-
cratic in realizalion as they are in
ideal. ]

Trirst:  The purpose of education—
the liberation of power. The father of
our new education has said so wisely
“Wducation is not learning this or that,
but finding out what each child was
meant to hecome,” We have not got
anywhere near that in our public
school education. We still put the

children in the hopper and they move

along from one place Lo the other, and
we give about three times as many
children to each teacher as any teach-

er can properly take care of; and the
lower down we go in the school and
the younger the child and the more
disastrous this treatment therefore,
ig, the more we crowd the school-
rooms and the less we supply the
proper teaching material, Butrin spite
of that we are keeping on, and it is
clear now that what is wanted is to
set thig pyramid of education that we
have inverted on its true foundation.
The younger the child the more ex-
fravagantly we sghould supply it with
its educational food and surroundings
and the elder the child the better he
can afford to be crowded and pushed
along. Not that I want to hinder the
older ones, hut if we liave got to sac-
rifice anywhere we must not sacrifice
with the younger children as we are so
prone to do at the pregent time,

Then as to scope: We say grandly
when we are having our Fourth of
July orations,” and at other times .of
self-complacency, that the American
Public Schools stand for the open door
for every age, yet if we refer to sta-

tistics we find that average children of

the United States have five years and
a fraction of schooling for ten months
each with twenty days in a mpnth.
The Sage Foundation has just hrought
out a book containing ‘a very careful
study of this whole situation. ., .

How many eduvcators, however, come
hefore an audience with any clear ideal
of this most lindamental of all gues-
{iong in education; what is the ideal
education for children, all children up
to the age of 14?7 'That is the problem
in American education as it is in edu-
cation everywhere. What shall we do
to develop most perfectly not only one
Find of a child but every kind of child
in the early years of life? And right
here 1 want to say a word about in-
dustrial training, 1 believe in indus-
trial education. [ bhelleve in it with
all my heart; I believe in it for every
child; but mnot industrial training

that sharpens to an economical choice

the little child’s life. I would keep the
whirr.of the factory wheels away from
the elementary schools. T would keep
the idea of specialization away from
elementary education. [ would try and
devigse with all the wisdom we can
bring to bear upon it an education that
shall fit all children to be whole per-
sons., DDmerson said, you know: ‘“We
want not thinkers, but men thinking,”
If that be true, and I believe it is, it
is a thousand times more true that we
want not workers but men and women
working.
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Now, what are the great forms of in-
dustry on which clvilization rests?
They are two. They are getting the
raw material ot food and physical
comfort from the soil and they are
converting that raw material of food
and physical comtort into the home
and its life. 'We call these Farming
and Domestic Science for want of het-
ter names, but they are the funda-
mental processes of race activity and
they are the things that all little chil-
dren, normal little ehildren, love to do.
I don’t mean Farming as a science that
they teach in college; I do not mean
Domestic Science where they take four
years to train a girl for some highly
paid position as dictician or that sort
of thing. 1 mean the simple, homely
arts, that is, the farming and the home
making of the race which it has built
its civilization upon.

1 believe that industrial training in
the elementary school should take in
only those thingy that have made for
race development, Iivery school should
have its garden and its place where the
little girl, Dbefore she gets to high
school, may learn the art of taking the
raw material and converting it into
tood. So my industrial training would
be away from the tactory, away from
indoors—out of doors,~—and don’t let’s
wait till the children are incipiently
tuberculous before we open the door
and let the air in, Let us have the out-~
door school and the industrial activity
very early in the game. I deplore any
tendency that brings the idea of the
machine-dominated life to the mind of
the child. We should give the child
the things that belong to the edu-
calion of the race. Not until then
shall we be truly democratic. 'When I
hear people talk about education for
those who are going to be laborers 1
am a little disturbed if it means that
differentiation is to begin so low down
that there is but little period in the
school where all the children will feel
themselves equal.

Then we come from that to the mat-
ter of method and here I have a very
serious word to say. My triends who
are parents and interested in the
schools, do you ever stop to thinlk what
it Is we want in our industrial changes
and in our progress toward the democ-
ratising of industry?

Now, then, Where are you going to
generate your cooperative spirit if in
your public schools the competitive
spirit is developed by every type of in-
genious appeal to the child? You will
not have cooperative people when they
grow up if you check the natural ten-

dency of the child to help a comrade
who is hesitating for a word and you
put your child down and punish him
and give him digcredits of various
amounts because he has spoken up and
helped a little child that he loved to
say the lesson right. You have planted
poison in the child’s life. (Applause.)
It every appeal you make to the child
is for independent achievement no mat-
ter what happens to the other fellow
you are not training people for cooper-
ative activities-—you are training them
for the factory system of life with the
boss ahead and everybody struggling
and never mind what becomes of the
other fellow. (Applause.) . . . . .
If we do not help the children in our
elementary and high schools to see
that the greatest achievements are the
achievements that all make together
we can never have a cooperative com-
monwealth, no matter who brings the
story to you,

Now in the last few minutes that 1
have, and they are very few, I want to
gay to you what not all of you will
care to know even though you are used
to Ford Hall meetings. T believe that
one ot the most undemocratic things in
the professedly democratic public
school of America is its present method
of administration. I believe that we
have in more ways than one factory-
ized onr methods, You see we are in the
influence, the tremendous influence of
that kind of business efiiciency which
is supposed to inhere in having a boss
on the top and little bogses in between

- and other little bosses, and then a lot

of somebodies down at the bottom do-
ing the work., (Applause.) Now we
have, unconsciously T am sure, let the
factory kind of living creep into our
schools, We used to get along pretty
well when we were all neighbors to-
gether in a small town and public
opinion was expressed on the back
door step and at the front door and in
the church sewing circle, and we be-
haved ourselves very well; but it is far
ditferent in a great city where we do
not know our next-door neighbor and
we are in a very complex situation in
all our social relationships.

In regard to school administration
I have come to certain convictions
and one of them I share with you
which is, that there are two kinds of
people that ought to be on the School
Board—whose influence ought to be in
every. school. In the first place there
ought to be some fathers and mothers
on the Board. Then there ought
to he some people who are pro-
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fessional and some people who are
business people, and some people who
are wage-earners, and some people of
the different classes in life. There
isn't a class of people that is not in
teregted in the school, It is also ap-
parent that if we want to do the best
for our children we ought to have a
class of educational experts as well—
people who know something about ed-
ucation, direct education,

These are the kind of people we
ought to have in part on our hoard,
but I do not believe that our hoard
ought to be made up of them entirely.
The third element should be the teach-
ers—the people who are doing the
most work with and for the children
(applause). If there is anything that
is undemocratic in our professedly
democratic schools it is the way we
put the people who are doing the ac-
tual service in education into a posi-
tion of nonentity so far as the conduct
of the great enterprise in which they
are engaged is concerned, I Dbelieve
that every grade of teacher should be
represented by vote of their own peers
on every School Board, and 1 think
that contingent from the teaching
force should change every year so that
we might get a very wide range of
first-hand knowledge and suggeslions
from the teaching force itself, Then
the teacliers themselves would know
themselves to be as important ag they
really are. If there is a pusillanimous
set of people in the Uniled States,
people who allow changes of the most
disastrous kind to go on without lisp-
ing a voice of protest, it is the teach-
ers in {he public schools; and the
men teachers are more cowardly even
than the women (applause). They
are cowardly because they have heen
shut out of all responsibility. It is
gaid, you remember, that one ol the
great causes foi the decline and fall
of the Roman IEmpire was the fact
that, afler Rome subjugated greece,
she took learned Greeks for the teach-
ers of her youlh and the Greeks
taught everything to Roman youth ex-
cept patriotism and a sense of political
responsibility; {herefore, out of tihe
soul of the Roman patriot went that
fire that had preserved his nation, he-
cause in youth he was taught by those
that had no responsibility. Now we
have ninety per cent., of our teachers
in the public school women and the
great hue and cry goes out that we
are feminizing education in sublime
unconsciousness of the fact that, in
all ages and all civilizations the world

has ever known, women have taught
all the girls and all the little boys
since teaching Dhegan; so it’s not a
new lhing to have wonien engaged in
Lteaching, DBut here in America where
we have the ideal of making every
citizen a great potentiality, we, in the
first place, disfranchise our teachers
and then we deprive men and women
who are teaching of any sort of re-
sponsibility for their work, Now 1
say the first {hing is to fill into that
waiting niche of our three-sided bhoards
of education representatives of the
teachers and let the people-who are
doing the greatest social service that
we see done be recognized. See tlie
work that is being done by them in
our public schools, poor and inade-
quale ag it is—in that greatest of
mission slations where we are taking
all the things of the earth and striv-
ing to develop something that ghall
yet become influential citizenship! Y
say that lo leave that class that di-
rects a specific public responsibility
out of public representation on the
board of school administration is a
most undemocratic mistake,

Again, we shall not be democratic
in the public schools of Amerieca until
our ideal of the liberation of the power
of all the children is more nearly
reached. We shall not be democratic
in our public schoouls until the scope
of their teaching reaches every child
everywhere, We shall not be truly
democratic in use of this new content
of education until we develop every
facully as we heard so charmingly of
the development of the musical facul-
ty. We shall not he democratic in the
use of our public school opportunity
until the methods that we use—which
are the very inbreeding of our life—
shall be’ wholly co-operative and fra-
ternal; and we shall not be democratic
in our public school until we have
learned to take advantage of that viital
experience, that wealth of wisdom
which the average public school teach-
er of many years experience could
¢ontribute to our Board.

# # * # Bl * *

Migs IMrances Curlis and Mr, Isaac
Harris, candidates for the single va-
cancy on the Boston School Board,
had been invited to be present and to
answer any questions concerning the
local situation which might be ad-
dressed to them, Mr. Harris was
questlioned several times (Miss Curtis
having withdrawn to keep another en--
gagement).
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' QURESTIONS.

Q. Ot all grades of teachers the
questioner would like to know, Mnr.
Harris, whether the greater responsi-
bility does 'not rest upon the teachers
having the younger scholars?

A. 1 do believe that the elementary
teacher by receiving the child, as he
does, before it possesses reasoning
powers simply with its instincts devel-
oped, has by tar the harder work and
the much greater responsibility, Iknow
that to be the fact, esgpecially so in
thoge schools in the congested districts
wlhere they have the immigrant chil-
dren, 1 remember as an immigrant
boy wmyselt when I came here at the
age of ten and the very alphabet was
a mystery to me I had a good teacher
who taught me by visualizing-—when
she wanted to give the iinpression to
me as to what the word run meant
she would run and when ghe wished to
show what it was to jump she would
jump. I myself had a liltle experience,
when I was earning my living teach-
ing these immigrants that came over
to speak, and I can agsure you that
I am speaking [rom my own experience
when I say that after a lesson with
one of those immigrant men I had to
go home after earning that fifty cents
and lie down and rest for an hour or
two.

Q. It the lower-grade teachers have
the greater responsibility of the task
should we not reward them accord-
ingly?

A. I helieve this, that there is not,
and I mean this seriously, that there
is not gold enough in the mines of
the world to sufficiently reward the
congcientious teacher, buat inasmuch
as we must have some standards, and
inagmuch as the teaclher in the ele-
mentary gchool is nsually the younger
person starting in with the teaching
profession I think perbhaps that she
should get a good salary, but not the
largest salary,

Q. Doesg the Child Labor Law help
industrial education in the school?

A. O, certainly, We gee that we

must do someihing for the children

that would otherwise leave school not
merely because ol the poverty of the
family, but because the children do not
get what seems to them and to the
parents direct preparation for their vo-
cational work; and the Child Labor
Law, well-enforced, is one of the
strongest reasons why we are encour-
aging our vocaiional training.

Q. Isn't it about time that the
State of Massachusetts provided high-
er education for our children?

A. There should be every opportunity
for thoge who have mbt had the de-
sired chance in their early life, every
incentive for adult education.

Q. Should the Bible be read in the
public gchools, Mr. Harris?

A. 'They told me that before I got
through here this evening I'd have to
uge my legal wits! I think you can
all agree with the statement made by
an eminent authority that if we lost all
the literature in the world that has
ever been written since the Bible and
we had the Bible preserved we should
still have a very beautiful monument
of literature. Now at the same time
I believe that there ought to be spirvit-
ual neutrality in our schools. A man
or a woman may perhaps get far away
from the moorings of their religion yet
if you say one word to that very per-
son againgt the religion in which he
was horn he will hattle for the prin-
ciple of that religion no matter how
far he may be removed from it., Now
bhelieving as I do in the spiritual neu-
trality in our public schools, and be-~
lieving as 1 do that the matter of re-
ligion should be left to the influence
of the home and the church, and be-
lieving as I do that our streams can
he crossed by two arches, religion and
democracy—a good Jew, a good citi-
zen, a good Catholie, a good citizen, a
good Protestant, a good -citizen—I
would say that the teacher might pro-
pound the value of the Bible for liter-
ary purposes; but I would not have jt
read in the schools,

Q. What do you think, Mvrs. 'Spen-
cer, of the idea prevalent in Boston
that the School Board should consist
of two Protestants, two Catholies and
a Jew?

A, T am a member of the human
family and opposed to it.

Q. The speaker of the evening em-
phasizes the necessity of good coop-
erative spirit. I want to know if Mr,
Harris, if he is elected, will do all he
can to promote that cooperative spirit?

A, Yes. 1 believe firmly in every-
thing that was said by the speaker on
this point. I certainly will help it
along,

Q. To what extent does Mr., Harris
believe the school committee has a
right to control the teachers outside of
school hourg? :

A, A person who has risen to the
position of being a school rteacher
ought mnot to be controlled Dby the
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gchool committee at all after the school
hours. (Applause.)

Q. Should not the teachers have a
right to exercise political privileges
outside the school hourg?

A, (By Mrs. Spencer.) I think every
human heing should have a right to
express his or her personality in a
proper way and I think any attempt to
control the teachers as a clags as to
their private aftitiations is an infringe-
ment of personal liberty.

Q. Does the speaker of the evening
think that the right meaning of de-
mocracy ought to be taught in the
schools?

A, Yes, I do. What’s more, my son,
I think it should be lived in the
schools.

Q. A little girl wants to know, why
should all the children at school in the
morning bow down their heads at
prayer? .

A, 'Well T should not asR the chil-
dren to do that in a public school. (Ap-
plause.) I feel that some would have
a training at home which would make
it a helpful exercise, but others would
have a training at home which would
make it geem a matter of question and
an act of devotion should Dbe under
conditions where all might unite. (Ap-
plause.)

Q. Does not the speaker of the even-
ing agree that the teacher in the ele-
mentary grades having the most re-
gponsibility should have the most pay?

A. 1 said I wanted the present pyra-
mid of education, which was to my

thinking inverted, put on lits right

foundation; and I meant economically
as well ag educationally.

Q. Should the girls be taught by
women and the boys by men?

A. T think the girls should be taught
by men and women and the boys be
taught by men and ‘women. (Ap-
plause.)

Q. Why does the speaker disbelieve
in the reading of the Bible in the pub-
lie schools in view of the fact that we
all believe in God, and in view of the
fact that the reading of the Bible in
the public schools has served us so
well in the past?

A, It was not I that answered that
question, but the gentleman on my
right (Mr. Harris), However, as in
answer to the lttle girl’'s question
about the exerecise of prayer, I indi-
cated that in a tax-supported school
where the children are Jew and Gen-
tile, Catholic ond Protestant, believer
and agnostic, all having equal rights—
where the children’s consciences are
developed diversely on thig question by
their home influence they should not
be confused by a requirement to en-
gage In any act of devotion. So far as
the reading of the Bible is concerned I
do not think the Bible should he read
as a devotional exercise; but the liters
ary value of the Bible, of all the Bibles
of all the great religions should be a
part of the heritage of every .child.
(Applause.)

“TWvery time you smile when your
hunch says ‘spnarl, you win.” Quite
some philosophy, that!
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